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A study sought to identify f^nd verify the 
of rural settings and teachers that, ip the 
related to success in rural teaching of students 



Aaracteri sties 

'litel'ature, are related to success in rural teaching of students with 
handicapping conditions and to compare college faculty expectations 
and attitudes with those of local education administrators and master 
teachers.^ A survey was conduct^^ by mail questionnaire of rural local 
administratt>rs (n»29) from u{>per state New York and college faculty 
'*^(n»30) from an Albany private* college. The svtrve^ contained 5 
.open-ended questions asking for characteristics which impact rural 
educational 'services to the handicapped and .20 attitude items. 
Com^parisons made between rural educators and college faculty revealed 
differences in 8 of the 20 attitude jltems. Regarding the handicapped, 
Inore rural educators than college faculty were concesAed .about 
financial rami^f icatjons of providing services, had lower academic • 
expectationi^ , and had confidence in vocational educatioC. More 
college faculty than rural educators expected non-teachiftg staff to \ 
be prepared to work with the handicapped^. Results document a 
knowledge and attitude grfp between rural' educators and college 
faculty who train teachers and a lack of awareness of issues research 
considers important. Tfeacher training programs must be improved and 
based upon needs of rural ^settings . Following the narration are 
tables displaying questionnaire results, and a copy of the 
questionnaire. (PM)' ^ 
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Abstract- 

^ ' -~ , - ^, ^. 

/ Eqaal numbers of rtiri^ administrators and ^allege educ:atl6n faculty 

• - ' ' 

vere isurveyed Ijy questionnaire on attitude toward delivar£ng educational 
services to the handicapped and on issues identified in the^llteraturt as 

> 

Impacting on rural education. Results compared responses of rural educators 
and college faculty and responfis of both to Issues highlighted In Idtie 
literature. Differences on axtltude^etween the two groups wea^e found in 
financial, academic expectations, and vocational iaralning statements* On 
Issues mi^acting on rito*al educavtlon, more rural, educators were aware them 
college faculty, but neither- group demonstrated a level of aimreness nec- 

\ 

essary to Improve pre or Inservite teadti^? trainings . * - • 
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Hovr Far is the Ivory Tcw«r iVom KesuLity In P5reparlng 
Teachers for ilural Settings? ^ 
, The objectives of this sttidy were to identify and verily the 
characteristics of r\2ral settings and telphers that^ in the literature) are 
related to success in rural teaching of students with hcuodicapping conditions 
and to compare college education faculty expectations and attitud|s witti 

those of loc^ii education* administrators and inajsttt: teachers ♦ (31ie college 

* r ^ 

cu]rt:^ently> has a federal grant to improve its preservice program such that 

its graduates will he ^hetter prepared .tcp Si^rve handicapped learn^s in 

ritral settings-,) . . ' a • ^ 

There is a ctirrent strong, call to improve' the preservice training of 

those who will teach, in rural settings (3> 5f 7^ lii" l3> 1^)* While 

most teacher^il4uteation programs are responding to the "trend to, specialises 

rural e^Kicators continue to need to he g*neralists (2^ 5^ 6). They must 

be prepared to work across mof'e disclpltoes, more%ge levels ^ more hand- 

They mast have interpersonal skills and intra:]^rsonal qualities liiat will 
support prolbnged^ geogpraphic^ cultttratl and professional isolation (3^ S)* 
.^niey must know how to access resources ^ retain prdfessional ties and * ^ 
maintain a positive self-image (l^ 5> li>.12)^ 

Haw aware of thefje chai\acteristics ure local educational adtoinistrators 
and .^college^ faculty? ^ ^ - 

; ^ Method ' 

review of the literature was conducted to Identify the characteristics 
of rural settings aAd of teachers that impact on successfal delivery of ^ 
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services to learners in rural settings, 2lken*4*ural local education ad- 
ministrators (h=29) and college education faculty (n=30) were stinreyed ty - 
mail questionnaires . This represented a rettmn rate of 39^^ for ttie rural 
respondents and 7^^ for the college faculty. The administrators were Chief 
School Of:^cers, guidance 'counselors, in'incipals and department he^^ from ^ 
15 rural school districts in upper New York State j The college faculty 
were full and part-time professional educators who t^ach at a private coSQ^e^ 
in Albany, New York with 'a s"^rong education program to "both elemaitary 
education and special education, * f 

The questionnaire contained 5 open-ended questic«is, U*of'^^ch«iare ot 
concern for this paper, 21iese requested the respondents to list the char- J 
acteristics of rural life, school i>atterns, resources and teacher c^arkc^ 
teristics t^at potentially Impact on services to the handicapped' in rural 



Btreas » The questionnaire al^o contained |a 20 item attitude questionnaire 
(developed and Vali^||||^ in a pricar study; Gripping k related to ) 
services for the handicapped in educational settings » * I 

Results \ 
I Results were collated and comparisons made, between rural educators and 
college faculty and both groups of educators to-the current' literature* In 
terms of the attitude^ items, 8 of l^e 20 items revealed differences between 
the rural educators and college faculty^ More rural* educator^ than col]^ege 
faculty are concerned about the financial ramificatims of providingved* 
ucational services to the h^dicapped (69^ vs» ^525^)^ have lower acadepdo 
expectations for the handicapped C285& vs» and haite confidence in 

vocational education for the handicapped (69^ vs^ More college 
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' faculty than rural educators e3q)e?t non-teadiihg staff to be prepared to 
work with the handicapped (721^ vs. (29^). Most rural educators exijress d^Ut- 
±ti the \ise of standardized tests to evaltiate academic j^ogress of hand^ 
icapped learners (805^ vs» kl%)* (New YcSrk ^tate has special regulations for , 
administering state mandated evalmtion instriiiD,ents to special ne^eds pop- 
\ilations*; / • ' " * » 

Tables 1 throu^ k contain the comparison of rural educators and 
college faculty to four of the open-ended questions on the qt^estionnalrej, 
(The other cpiestion is not relevant to ttiis sttuiy*) Responses have been 
categorized in terms of issues identified in the niral education literature* 
Categorizing in this vay permittfjd all responses to be included • The tables 
reveal a low a>mreness of the issues on ttie part of both rural educators and ^ 
college faculty* 

Table xl presents thej^eroelltage of rural edupators and college faculty 
identifying characteristics of rur«tl life iiiat limit educationstl services to , 

the handicapped, categorized by issues identified in the rural education 

1^ * 

literature* Except for 69^ of the rural educators identifying transportation 
difficulties and k&jo of the college faculty identifying lovf .incidence of 

♦ 

h^dicapped^ issues discussed in~ the liter^l^^ure were listed by few participant 



Place Table 1. about here 



Table 2 displays the percentage of rua^al educators and college faculty 
identifyirig aspects of rural lit'e that con'taribute to better educational ser- 
vices for the handicapped^ categorized by issues identified in the literature* 
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More r\aral educators than college fti-culty are aware t>t the benefits ot the 
close interpersonaJL relationships fostered in a rural settings 



Place Table 2 abou^ here 



Table 3 lists the percentage of rural educators and college . faculty 
identifying organizational Is^jias idiich^ impact cai riiral education in vays 
not fo«na to ,^bany.uburban .etttogs. As »lth the other issues, there is 

not a large percentage ot participants labeCLling xhe issues found in the 
.literature # ^ * . - 



l^Lac€ Table 3 about here 



Table k reports the percentage of niral educators and college faculty 
identifying characteristics df sticcessfol rural teachers ^ categorized by 
issues^ identified* in the literature* Very tmr participants identified such 
characteristics and lOS^ of -each group indicated that they saw no differences 
betveen, the characteristics of sUccessfCil rural wid urban/suburban teachers. 



N . 3?lace Table h about here 



Disctission 

Th6 results document a knowledge and^ttitude gap between rural * 
educatoite and college faculty who train tea(di«:s. They further document * 
lack of avareness of pertinent .issues identified iirthe research literature'' 
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on rural education and preservice needs* Sural educators are more aware of 
the special characteristics needed in rural areas than college £aci:CLty ^o 
train teachers. Nei'^her gcpup, however, is able to articulate with any . 
specificity the characteristics )aoted in the research literature as*having 
a major impact on educational delivery in rural settings. 

There are two possihle ways to interpret ^theSe-JE^ii^tags: either the 
rural education literature Is not applitable' to the rural settings surveyed 
in this study or the respondents- to ttie survey are insulated fipom con- 
sciousness of these issues* Since, the tvo majjor studies of rural education 
(7> 13) :> national in scope, it seems reai^onable to assime iiiat they, 
generalize to schools in New York State. Therefore, -toe^more reasonable 
interpreta^fon is that the rural educators and college faculty are 



relatively unaware of the major issues that impact upon delivery of ed~ 
ucational services in rural areas. 

, 'The knowledge and^attitude^ap "between the rural -educators and the 
college faculty surveyed reflects the larger picture. Nelson (lU) found 
that only 3 out of ^1 surveyed colleges and univarsities offered training 
programs for rural teach3j:ig and only 17 of kl offered components in their 
teacher training programs related to teaching ijyirm^ ^eas« On the 

7 

other side, numerous articles and studies reflebt the /insulation of rural 
educators frcan scholarly research and college/univ^sity ties. For example 

* * / 

Schmidt (15) calls for improved staff developmenti^in rural schools with- 
out once mentioning higher education. A large number of studies (for 
•Example: 3, 6, 12 ^ report results of surveying rur|l educators on topics 
of teacher preparation without validating those results against needs 
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identified in la£s*r, nibre careftdly controlled sttidles (7, I3), 

While it is Important to recqgnize the Individuality of "njral 
districts, continuing to generate isolated de^cr^tive etii^ies that are 
not related to a larger body* of research and literature seems countesr- 
productive'. Improved teacher training prograi^pist he grounded on more,, 
than personal -opinion about vh&t is needed. the ourrent study ^ ' 

demonstrates, ruxxal educators do not alvays know -vrtiat is un'S^ue about 
rural edw>atlon. ^ This is especially so if the rural educator has never 
experienced another educational environment, ■wou^.d" not expect urban 
educators to be. the final wori on teacher training f^ iicban settings 
and we should not expect that improved teacher :trdinii|g tot wjral areas 
will be generated solely by assessing rural educators^ The ne^d for * 
additional cerefUlly controlled field studies in ^ch rural educators 
and college facultyicolVabprate is sorely needed. Bhtil such research i? 
available, we will continue to read that OKuly teachers who were educated * 
In rural settings wiil succeed in rural settings (12). This is certaibily.. 
sm Indictment of current teacher' training programs . ^ 

A correlated problem is the lack of awareness on the 'pert of rural " 
educatorsjjhat some|^impediments to success involve professional insulation 
op their part. For example, if they are not arore of the Impact of ' ^ 
cknmunity upon school in rural areas in comparEon to urban/suburbau areas, 
then they are unliHoly t.o initiate staff development programs to improve 
teacher skills in this context. ' , 

-The areas of discrepancy highlighted by this study projride an Impjstus 

W planning s'tai^ development programs at both the college and rm-al 
- ^ V, a • ^ 
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school level • The Ivdry Towier needs to be hroug^t closa: to reality 
&n4 rural school adbnlnlstrators need to be made iDore aware ot the varisbles 

that impinge, on the quality of instruction in their districts, Several 

. • .... , 

models for improving teacher training for rural service are estjbant In the 

literature (l, 5> 8, 3.0, 11, l6), ^ The next step vould appear to he the , 

careful 'consideration of these models' hy consortia of college/university 

and catchment rural schools , followed hy controlled field studies • The 

theories of learning necessary to generate successfnl teacher training 

• 

programs, exist. The task is to use our professional knowledge Jo that «ad. 
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Characteris-tiics ol^ 'Kural Life That llklt EducaWonai Services 
^ to tbe ^Sandica^pped ^ t 

C^iiapariscm of Responses ftaa. ^vttal Educators*^ and' College Facull^ 
Categoj^zed Ijy Issues In the I»iterattire 



Percentage Identifyiiift Is^iie' 
As Important ^ 



ISSUE 



RURAL EDUCATORS COLUBGE J5i6jLTY 



^na^equate financial resources 

_ >if. • , 

Transportation difTiculties r 
Sparse population creating 

low incidence ot handicapped 
liack of professional services ^ 
Lack of coinB(pmity--based^ 

non-school r esoiirees 
Rnral populations demand less 

of goverranent agencies ^ 
Isolatiqja , " -3^- 
hesB qualified staff 
CtLLtnral and social limitations 

for students 



3h 

21 
10 
7 

2a 



/ 



38 
38 



7 

10 



) • 



17 
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• . > ' Table 2 ' 

Chvactei^istics of Rural Life That Contribitbe to Better Educatioiial SerVldifes 
* , for the Handlcaprped < * 

♦ 

CoQxparison of Responses from Rural Mticators aad College Faculty 
^ Categorized by Issuejs in the Mterature 



Percentage Identifying Issue 
* As Important 



' ^ Issue , ^ Rural Educators 


College Faculty . 

* 


Clos'gr stiident-teacher relations 


38 , 


0 




^ Closer school-tomaimit^^ 


* 






relations | ^ . 








Better class environment (e#g» dis- 








cipline, individualized attention) 






. / 


l>e5s peer presstrre 


7 

» 


10 








3* 
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Table 3 



Educational Organizational Issues l^at Impact on Delivery of Services 

f , . , ^ ■ ' 

« to the Hazidicapped 

* Cc»aparlson of Responses from Bural Educators and College Faculty 

•* * 

Categorized By Issues in the Literature 



t 

* 

> 


*Bercentage Identi:^riug Issue 




> 


As 'Important 


issue 


Hural Educators 


r I* mm ■■■ 1 
W 

College Pacylty 


Administration of Special Education 






Plrograms one of many c*h^ ^xibs 


3^ 


2k 


Rapid staff turnover ^ 


♦ 3 


. . 0 • 


Fewer levels of bureaucracy 


10 


3 


Need for specialist to travel 






among schools 


. 3 ^ 
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Table # #- V - * 

Chai'acteristics of the Saccessful HOral-Teach^ Not Nee^d by .Other 'Teadieri 
Comparison of Responses frooi Iluflral Educators ai4 Cbllege faculty 
Categorized tiy Issues In th^I»iterature 



/ 


Percentage Identil^lng^ Issue 
As Important 


Issue 


Sural Educatcars 


College Faculty 


Ba+i+bAIt f^nmrminication skills 


^ 7 


7 


Awajreness of rural sociology^ 


. 10 


31 


Cross-categorical preparation 


10 


3 

* 


Ability to help sttidents overccMe 






rural social^and cultitt*al isolation 


3 


0 


Ability to work in and with 






^ community ^i^jp- 


.3 


0 


Responded thatjl^re were no 




• 

i 

* - * ' ? 


differe»ces^^^een nrr^l and « ^ 




> urban/suburban * 


10 


10 . 
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. ' . ^ *• Table X - ■ • l^" 

Comparison of Responses Between Rural Educators and College raculty* *" 

to Attitude Statements 

N 

Attitude Statement Rural Educators <rBS <ir ^0 

College Faculty , 

Ciirrent Xineaicial conditions should be an * 
V Important consideration in e3cpanding services 69 7^ 2k 

.... . V. 

Tor students with handicapping conditions* ' 52 .7 .^1 

Jk 

2. Teachers should require handicapped students - y 
to meet the same academic standards as non- 

handicapped students studying the same 28 ' . 58 

course material. 25 32 

3. Students vith special needs cannot com- ' , 

pete with normal students in most • , 37 10 52 

education programs, 1^ 17 69 

U. Handicapped students should be included 
in regular education programs even if 

they cannot benefit 'from standard 3^ 17 

instructional materials, 1? "1** 69 

I • . 

5, It is realistic to eapect non-teaching 

staff, e.g. administrators, ;|anitors, 

Secretaries » cowiselorSj to be prepared 

to handle the special needs of handicapped 59 10 31 

. \ students. 72 iH IH 

^ * 1 7 (table continues), j 
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Table X 
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Comparison of Responses Between Rural Educators and Ck>llege Facultjr* 

to AttitMe StateBjents • . 



' Attitxide Statement 



Rural Educators <YES ^* 

College Faculty 



6. Vocational programs tor the handicapped ^ 

are a sham because they prepare students 

.. .. ^ 

tor idbs that do not exist. 

7. Students vith special i^eeds can he 
evaluated by tests designed for 
school-wide administration, e.g'. 

PEP, Regents. ^ 

8. Students with special needs should nbt be 

included in vocational prograas ^ich 

require "Uie use of potentially dangerous 

♦ 

machinery. 



21 
21 



10 
27 



0 

21 



10 



10 
31 



17 . . 
Ik 



69 
1^5 



8o 

in 



80 



*lfiadecided 



( 



n 



